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Abstract: Independent English learning requires university students to take responsibility for their
own learning. This includes completing learning tasks, monitoring progress, and evaluating learning
outcomes. This paper examines the methodological role of self-assessment in developing students’
independent learning skills in English. The study is based on a theoretical and descriptive analysis of
research on learner autonomy, self-regulated learning, formative assessment, and second-language self-
assessment. The analysis shows that self-assessment is most useful when students compare evidence of
their language performance with clear criteria and use the results to make decisions about further learning.
CEFR Can-Do descriptors, checklists, learning diaries, portfolios, digital portfolios, self-recording, and
feedback are considered as practical tools for developing self-assessment skills. The paper also discusses
the use of self-assessment in speaking, writing, listening, reading, and vocabulary learning. Self-assessment
should be developed gradually through explicit instruction, guided practice, and feedback.

Keywords: independent learning skills, self-assessment, learner autonomy, self-regulated learning,
formative assessment, English language teaching, progress monitoring.

AnnoTtanusa. CaMOCTOSITETbHOE W3y4YeHHE aHTIUICKOTO SI3BIKa TpeOyeT OT CTYIEHTOB BHICIICH
IIKOJIBI OTBETCTBEHHOCTH 3a COOCTBEHHOE 06y‘{6HI/Ie. OTO BKIIIOYAET HE TOIBKO BBIITOJIHEHUE 3a,Z[aHI/II7I, HO
U MOHHTOPHUHT M OIlEHMBaHWE COOCTBEHHOIo Iporpecca. B Te3uce paccMmaTpuBaercs polib
CaMOOLICHMBAHNA B PAa3BUTHUU HABBIKOB CaMOCTOATCIILHOI'O O6yquHH CTYJACHTOB aHFHHﬁCKOMy SA3BIKY.
HUccnenoBanre 0CHOBaHO Ha TEOPETHUKO-OMUCATEIILHOM aHAIM3€ HAYYHBIX paboT Mo y4eOHOH aBTOHOMHH,
caMOperyJiupyeMoMy OOydYeHHI0, (OPMHUPYIOIIEMY OICHHUBAHMIO M CAMOOLICHUBAHHIO TPU H3YYCHUU
BTOPOI'0O A3bIKA. Anammns ITIOKa3bIBACT, YTO CAMOOLICHHUBAHUC ABJIACTCA 3(1)C1)€KTI/IBHLIM, KOraa CTYACHTHI
COIIOCTABJIAKOT PE3YJIbTAThI cBOEN ACATCIBHOCTHU C YETKUMH KpUTCPpHUAMH U HCHOJB3YIOT IOJTYUCHHYIO
uHpopmaruro uia yiayumenus ooyuenus. eckpunropsl CEFR Can-Do, 4ek-nucTsl, yueOHble THEBHUKHY,
noptdonuo, nuppoBbie MOPTHOINO, CaMO3aMUCh U O0paTHas CBSA3b PACCMATPHBAIOTCS KaK ITOJIC3HEIE
CpeacTBa pasBUTUA OaHHOI'O HAaBBLIKA. Taxxe paccMaTpuBacTCA MPUMCHCHUC CaMOOUCHHMBAHHA IIpH
Pa3BUTHUM HABBIKOB I'OBOPCHUSA, IMCbMA, ayIUPOBaHUA, YTCHUA U U3YUCHHA JICKCHUKU. OGOCHOBBIBaeTCH
HeO6XOI[I/IMOCTI) HaHpaBHeHHOﬁ ITPAaKTHUKHU, HO3BOH$IIOH1€I>'I CTYACHTaM IOCTCIICHHO pPa3BHUBATb HAaBBIKU
CaMOOILICHHNBaHUs.

KiroueBble c1oBa: HABBEIKHM CaMOCTOSITEILHOTO 06y'{eHI/I${, CaMOOILICHUBAHUC, yqe6Ha>1 AaBTOHOMMUA,
camoperyimpyemoe o0yueHue, opMHUpYIoIIee OlEHUBAHUE, 00YUCHHUE aHTJIMHCKOMY SI3bIKY, MOHUTOPHHT
mporpecca.

Introduction

Independent English learning in higher education involves students’ ability to organize and regulate
their own learning beyond the classroom. It includes setting learning goals, selecting appropriate strategies
and resources, managing learning time, monitoring progress, and evaluating learning outcomes. Therefore,
monitoring and self-assessment are important components of independent learning. D. Little describes
learner autonomy in terms of learners’ ability to take responsibility for planning, carrying out, monitoring,
and evaluating their learning [1]. H. Reinders likewise presents independent language learning as a set of
interconnected processes that include identifying needs, setting goals, planning, selecting resources and
strategies, practising, monitoring, and evaluating [2]. These perspectives suggest that learner independence
is determined not simply by whether learning takes place inside or outside the classroom, but by the degree
of responsibility students take for decisions about their learning.

Y. G. Butler emphasizes that self-assessment is closely related to learner autonomy and self-regulated
learning because it requires learners to reflect on their own performance and capabilities [3]. However, self-
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assessment should not be reduced to giving oneself a score. Its methodological value lies in understanding
the criteria, examining evidence of performance, identifying strengths and weaknesses, and using the results
to determine the next learning step.

Self-regulated learning theory further explains this relationship: effective learning requires students
to monitor their activity, compare their performance with a goal or criterion, and make adjustments when
necessary. In this context, self-assessment functions as part of learning regulation rather than as a
replacement for teacher assessment.

Self-assessment is meaningful only when students know what they are expected to evaluate. A
general instruction such as “Assess your English” provides little information for improvement. A more
useful sequence is: criterion — performance evidence — comparison — identification of strengths and
weaknesses — learning decision. Self-assessment is therefore closely connected with formative assessment
because students use assessment information to guide their subsequent learning [5].

Evidence from language assessment research also shows that self-assessment is not always accurate.
M. Li and X. Zhang, in a meta-analysis of 67 studies involving 97 independent samples and more than
68,500 participants, reported a correlation of 0.466 between self-assessment and language performance [4].
They also found that the relationship can be influenced by the criteria used, the assessment instrument,
learner characteristics, and the reliability of the procedure. This finding supports the need for explicit
guidance and well-designed assessment procedures.

A clear and understandable criterion is a basic condition of effective self-assessment. Without clear
criteria, students may rely on general impressions such as “my English has improved,” without knowing
what specifically has improved or what still needs attention.

The CEFR Companion Volume provides descriptors for receptive, productive, interactive, and
mediation activities, together with an expanded self-assessment grid [6]. Such descriptors make learning
outcomes more observable. For example, instead of making a general judgement about speaking ability, a
student can identify whether they can express an opinion, maintain a short conversation, or select
appropriate vocabulary.

The process can therefore be organized as follows: general impression — explicit criterion —
performance evidence — self-assessment — learning goal. Y. G. Butler notes that Can-Do statements and
self-assessment descriptors can be used together with other forms of assessment in second-language
learning [3]. A meta-analysis by Z. Yan, M. M. Chiu, and P. Y. Ko also indicates that the effect of self-
assessment on academic performance depends partly on how explicitly it is organized [7]. Consequently,
criterion-referenced self-assessment should be taught as a skill: students need opportunities to understand
criteria, practise applying them, and compare their judgements with external assessment.

Can-Do checklists.

Can-Do checklists turn broad learning goals into specific statements that students can review
regularly. They focus on what learners can actually do and help connect assessment with goal setting. The
basic sequence is: selecting a goal — completing the task — reviewing evidence — self-assessment —
identifying a priority area — setting the next goal.

Learning diaries.

A learning diary records the learning goal, completed activity, difficulties, strategies used, and
progress. Its main value is that it allows students to identify recurring problems over time. For example,
repeated difficulty in understanding naturally paced speech may indicate the need to change the level of
learning materials, the strategy used, or the frequency of practice.

Portfolios

Portfolios allow students to collect and compare work completed at different points and to bring
together self-assessment, teacher feedback, and peer feedback. M. S. Al-Hawamleh, A. F. Alazemi, and D.
A. H. Al-Jamal used a digital portfolio for EFL speaking that included video recordings, self-assessment
grids, teacher assessment, and reflection [8]. Although their study involved school students, its
methodological principle remains relevant: self-assessment should be supported by concrete evidence of
performance.

Self-recording.
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Recording spoken performance gives students an opportunity to review features that may be difficult
to notice during speaking, including hesitation, pronunciation, repetition, and limited vocabulary. A useful
seguence is: recording — listening — comparison with criteria — identification of one priority area —
comparison with external feedback — setting a new goal — re-performing. Benraghda, Mohd Radzuan,
and Lardhi show that self-assessment can be incorporated into self-regulated learning in oral presentation
tasks [9].

Teacher and peer feedback.

Self-assessment should complement, rather than replace, external feedback. A productive sequence
is: self-assessment — teacher or peer feedback — comparison — revised judgement — learning decision.
E. Concina’s systematic review emphasizes the value of combining self-assessment with teacher and peer
assessment in higher education [10]. The teacher provides criteria, demonstrates assessment practices, gives
feedback, and gradually transfers responsibility to the student through guided practice.

Speaking and writing. In speaking, students can use self-recording and a small number of clear
criteria, such as fluency, pronunciation, interaction, and lexical choice. Using a limited number of criteria
at the beginning makes the process manageable. In writing, self-assessment can be placed between drafting
and revision: draft — criterion-based review — identification of recurring errors — comparison with
feedback — revision. Phuong, Phan, and Le found that analytic rubrics can make assessment criteria more
explicit in peer and self-assessment of EFL writing [11]. The main purpose is not simply to count errors
but to develop students’ ability to revise their own work.

Listening, reading, and vocabulary. In listening, students can evaluate both the amount of information
understood and the strategies used, such as prediction, listening for the main idea, selective listening, or
replaying difficult sections. In reading, self-assessment can focus on text difficulty, achievement of the
reading purpose, and the use of strategies such as skimming and scanning. In vocabulary learning, students
should distinguish between recognizing a word, recalling it independently, and using it in communication.
Delayed retrieval, contextual use, and spaced review can therefore be included in the monitoring process.

Across all language skills, the same basic cycle can be applied: 1) goal, 2) task, 3) evidence, 4)
criterion, 5) self-assessment, 6) adjustment, and 7) next goal.

Conclusion

Self-assessment is an important regulatory component of independent English learning. It enables
students to evaluate their current performance against clear goals and criteria and to use the results to guide
further learning. Self-assessment is therefore more than assigning oneself a score; it requires explicit
criteria, evidence of performance, interpretation, and a subsequent learning decision.

The literature reviewed in this paper indicates that self-assessment does not develop automatically.
Its accuracy and educational value depend on the design of the assessment procedure, the clarity of criteria,
the quality of the assessment tools, and students’ preparedness [4]. CEFR descriptors, Can-Do checklists,
learning diaries, portfolios, digital portfolios, self-recording, analytic rubrics, and teacher and peer feedback
can provide practical support for its development. Students need guided practice so that responsibility for
assessment can gradually shift from the teacher to the learner.
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