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Abstract: This article examines the pedagogical potential of artificial intelligence (Al) technologies
in foreign language teaching. Particular attention is given to the use of Al-based tools for personalized
learning, language skill development, immediate feedback, assessment support, and independent learning.
Recent research shows that Al tools can support English language learning, especially in writing, speaking,
vocabulary, and grammar development. At the same time, their effectiveness depends on clearly defined
learning objectives, appropriate pedagogical guidance, and students’ digital and Al literacy. The article also
considers challenges related to academic integrity, data privacy, inaccurate information, and overreliance
on Al
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Annotatsiya: Ushbu maqolada chet tilini o‘qitishda sun’iy intellekt (SI) texnologiyalaridan
foydalanishning pedagogik imkoniyatlari tahlil qilinadi. Asosiy e’tibor SI vositalardan ta’limni
individuallashtirish, til ko‘nikmalarini rivojlantirish, tezkor fikr almashish, baholash va mustagqil ta’limni
rivojlantirishda foydalanishga garatiladi. Zamonaviy tadgiqotlar SI vositalari ingliz tilini o‘rganishda,
aynigsa yozish, gapirish, lug‘at va grammatikani rivojlantirishda yordam berishi mumkinligini
ko‘rsatmoqda. Shu bilan birga, ularning samaradorligi aniq belgilangan o‘quv magqsadlari, tegishli
pedagogik yo‘naltirish hamda talabalarning ragamli va SI savodxonligiga bog‘liq. Shuningdek, maqolada
akademik halollik, noto‘g‘ri axborot va SIga haddan tashqari tayanish bilan bog‘liq muammolar ham ko‘rib
chigiladi.

Kalit so‘zlar: sun’iy intellekt, chet tilini o‘qitish, ingliz tili, ragamli ta’lim, generativ Al, ChatGPT,
Al savodxonligi, shaxsiylashtirilgan ta’lim, qayta aloqa, mustaqil ta’lim.

AnHOTams: B cTaThe aHAM3UPYIOTCS ITeAarornieckre BO3MOXKHOCTH HCIOIb30BaHMSI TEXHOJIOT Ui
uckycctBeHHoro mHremiekra (M) B oOyueHnn mHOCTpaHHBIM si3bikamM. Oco0oe BHUMaHHE yIeNnseTcs
NPUMEHEHUI0 WHCTPYMEHTOB Ha ocHoBe WU nans mepcoHanmzanuu OOyYeHUs, pa3BUTHSA SI3BIKOBBIX
HaBBbIKOB, IIPCA0CTAaBJICHUA OHepaTHBHOﬁ O6paTHOI>'I CBsA3U, IOAJACPIKKU OLICHUBAHUA U CAMOCTOATCIBLHOT'O
oOyuennsi. CoBpeMeHHbBIE HCCIEOBAaHMS MOKa3bIBAIOT, 4T0 MHCTpyMeHTh W MoryT crocoOCTBOBATH
N3Yy4YCHUIO aHTIINHCKOTO S3bIKA, OCO6CHHO Pa3BUTUIO HABBIKOB NIMCbMa, TOBOPCHHA, YCBOCHHIO JICKCUKU U
rpamMmatukd. Bmecte ¢ TeM ux 3((eKTHBHOCTH 3aBHCUT OT YETKOIO ONpelesieHHs] YYeOHBIX LejeH,
COOTBETCTBYIOIIETO IEJarorHieckoro CONpoOBOXKICHMS, a Takke ypoBHs nu¢posoit 1 UM -rpamoTHOCTH
CTyAeHTOB. B crarbe Takke paccMaTpuBalOTCs TPOONEMBI, CBSI3aHHBIE C  AaKaJIEeMHUYECKOH
J00POCOBECTHOCTBIO, KOH(UACHIHAIBHOCTBIO NaHHBIX, HEJOCTOBEPHOH HH(pOpManueil U 4pe3MepHOH
3aBUCUMOCTBIO OT 1.

KirroueBrsie cltoBa: HCKYCCTBEHHBIN HHTEIUICKT, 00yUeHNE HMHOCTPAHHBIM S3bIKaM, aHTJTHHCKUHN SI3BIK,
mudpoBoe obOpazoBanne, reHeparuBHbli WU, ChatGPT, HM-rpamMoTHOCTb, NEPCOHATH3HPOBAHHOE
o0yueHune, oOpaTHasi CBsI3b, CAMOCTOSITENIEHOE O0YUIEHHE.

Introduction

The rapid development of digital technologies is changing the content, organization, and methods of
education. The spread of generative artificial intelligence has created new opportunities for teaching,
learning, assessment, and the development of educational resources. UNESCO emphasizes that the use of
Al in education should follow a human-centred approach and take into account ethical considerations, data
privacy, and pedagogical objectives [1; 2]. Its Al Competency Framework for Teachers identifies
competencies related to human-centred thinking, Al ethics, knowledge and application of Al, Al pedagogy,
and professional development through Al [2].
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The use of artificial intelligence is particularly relevant to foreign language teaching because
language development requires regular practice, individual feedback, communication, and learning
activities adapted to different proficiency levels. Al-based tools can support teachers and learners by
generating learning materials, adapting tasks, providing feedback, simulating conversations, and supporting
independent practice.

Recent empirical research has expanded considerably. Systematic reviews have reported growing
interest in generative Al and ChatGPT in English as a second or foreign language education, particularly
in writing, speaking, vocabulary, grammar, and learner support [4-8]. However, the growing availability
of Al tools does not automatically guarantee better learning outcomes. The OECD Digital Education
Outlook 2026 stresses that generative Al is most useful when it is integrated with clear pedagogical
purposes and guidance; simply delegating cognitive work to Al may produce a successful task outcome
without equivalent learning [3].

Therefore, the key issue is not whether Al should be used in foreign language education, but how it
should be integrated into teaching so that it supports learning without replacing essential cognitive and
communicative processes.

Literature Review

Research on Al in language education has developed rapidly in recent years. A systematic review of
empirical studies on ChatGPT in ESL/EFL education identified major areas of application including
writing, speaking, reading, vocabulary, grammar, and learner support. The review also highlighted the need
for more controlled empirical studies examining the actual effects of ChatGPT on language development
[4].

A broader review of generative Al research in language learning and teaching likewise shows that
recent studies have focused on learners’ perceptions, cognitive and psychological aspects, teaching
strategies, language skills, writing, feedback, and Al integration [7]. The concentration of studies in higher
education and EFL settings indicates that generative Al has become a significant research topic in language
education.

Research also suggests potential benefits for independent language learning. A multi-method study
involving EFL learners found that factors such as interactivity, usefulness, trust, and ease of use can
influence students’ willingness to use ChatGPT for self-learning [6]. This suggests that Al can function as
an additional learning resource when students use it purposefully and critically.

Quantitative evidence is also increasing. Recent meta-analyses have reported positive effects of Al-
supported learning on aspects of English language achievement, while also emphasizing variation across
studies, learner groups, tools, and instructional contexts [9; 10]. These findings suggest that Al should not
be treated as a universally effective intervention; its value depends on how it is designed and integrated into
the learning process.

Another important area is Al-supported speaking practice. Systematic reviews indicate that Al
chatbots can create additional opportunities for conversational practice and interactive language use [8].
However, Al conversation cannot fully reproduce the social, pragmatic, and interpersonal dimensions of
communication with human speakers.

Al-based tools can generate or adapt tasks according to learners’ proficiency, errors, and learning
needs. This can be particularly useful in mixed-ability groups, where students may require different types
and levels of support. Al may provide additional practice, alternative explanations, and differentiated
learning materials while allowing students to work at an appropriate pace [3; 4].

Al can provide rapid feedback on aspects of written and spoken language. In writing, Al tools can
identify possible grammatical, lexical, and organizational problems. In speaking, speech-enabled systems
can provide opportunities to review pronunciation and fluency. Such feedback can increase opportunities
for practice, although it should be checked against teacher-defined criteria because Al-generated feedback
can be incomplete or inaccurate.

Al tools can support writing through brainstorming, language analysis, revision, and feedback;
support speaking through dialogue simulations and role-play; support reading through explanations and
vocabulary assistance; and support vocabulary learning through contextualized examples and retrieval
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activities [4; 5; 6]. The pedagogical value of these functions depends on whether learners remain actively
involved in processing and producing language.

Al can provide students with additional opportunities to practise English outside scheduled classes.
Students can use Al for explanations, examples, conversation practice, feedback, and revision. However,
independent learning requires learners to set goals, select appropriate tasks, evaluate Al-generated
information, and monitor their own progress. Therefore, Al should extend independent learning rather than
replace learner effort.

Chatbots and other generative Al tools can create simulated communicative situations, question-and-
answer activities, and problem-solving tasks. These opportunities may increase learner engagement and
provide additional language practice. Nevertheless, teachers need to design activities that require students
to think, respond, justify, and revise rather than simply copy Al-generated answers.

The introduction of Al does not eliminate the role of the teacher; instead, it changes some aspects of
the teacher’s methodological work. Teachers need to select appropriate Al tools, define learning purposes,
design meaningful tasks, evaluate Al-generated content, establish assessment criteria, and monitor
students’ use of AI. UNESCO’s Al Competency Framework for Teachers emphasizes Al pedagogy and
professional development as important areas of teacher competence [2].

Al literacy is equally important for students. Learners need to understand the strengths and
limitations of Al, recognize that Al-generated information may be inaccurate, verify important information,
protect personal data, and use Al without transferring responsibility for learning to the system. In this
respect, the central educational goal is not merely to teach students how to operate Al tools, but to develop
informed and critical use of these tools. For example, instead of asking students to generate a complete
essay with Al, a teacher can ask them to use Al to identify possible language problems in their own draft,
verify the suggestions, revise the text independently, and explain the changes they made. Such tasks
preserve students’ cognitive involvement and strengthen reflection and independent learning.

However, the use of Al in foreign language teaching also creates several challenges. First, Al-
generated responses may contain inaccurate, biased, or contextually inappropriate information. Second,
overreliance on Al may reduce students” opportunities to think independently, solve problems, and produce
language without technological assistance. Third, academic integrity becomes more complex when students
submit Al-generated text as their own work [3; 4].

Privacy and data protection are also important. UNESCO recommends that Al use in education
should protect personal information and remain consistent with ethical and human-centred principles [1].
In addition, educational institutions need clear policies on acceptable Al use, disclosure of Al assistance,
assessment procedures, and academic integrity. Another limitation concerns unequal access and digital
competence. Not all learners have the same access to advanced Al tools or the same level of digital literacy.
Therefore, Al integration should not create additional educational inequalities.

Discussion

The literature indicates that Al has considerable potential to support foreign language learning, but
its educational value depends on pedagogical design. The strongest use cases are those in which Al provides
additional practice, feedback, examples, or individualized support while students remain responsible for
understanding, evaluating, producing, and revising language. From a methodological perspective, Al can
be integrated into the stages of planning, practice, feedback, reflection, and revision. In this model, the
teacher defines the learning objective and criteria; the student performs the language task; Al provides
supplementary support; the student evaluates and verifies the output; and the teacher provides final
guidance. This structure can preserve learner autonomy while taking advantage of Al-supported resources.

The evidence also suggests that Al should be evaluated according to the learning outcome rather than
the novelty of the technology. A tool is pedagogically valuable when it contributes to measurable language
development, meaningful engagement, or improved learning regulation. Where Al merely completes a task
that the learner should have completed independently, its educational value is limited [3].

Conclusion

Artificial intelligence is becoming an important component of contemporary digital education and
offers new possibilities for foreign language teaching. Al-based tools can support personalized learning,
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language practice, rapid feedback, assessment support, interactive activities, and independent learning.
Recent research provides encouraging evidence, particularly in writing, speaking, vocabulary, and other
language-learning activities [4-10].

However, Al should not be treated as a replacement for the teacher or for students” own cognitive
work. Effective integration requires clear learning objectives, carefully designed tasks, teacher guidance,
Al literacy, critical evaluation of Al outputs, and attention to academic integrity and data privacy. The most
appropriate approach is therefore to use Al as a pedagogical support tool that expands opportunities for
language learning while maintaining students’ responsibility for learning outcomes.
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