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Annotation: This article proposes a framework for understanding typological characteristics of a
modern school teacher's personality as a basis for reflective professional practice, and explains why a
typological perspective remains practically important for contemporary education. The study interprets
"teacher personality typology" as an integrative description of relatively stable traits, motivational
orientations, emotional-regulatory patterns, and communication styles that influence pedagogical decisions,
classroom climate, and professional resilience. Drawing on widely used personality frameworks (trait
approaches, temperament concepts, and socio-cognitive perspectives), the paper proposes a structured view
of typological profiles relevant to school practice: learner-centered facilitator, structured organizer,
emotionally responsive mentor, reflective analyst, and innovation-oriented change agent. Rather than
serving as a diagnostic or classificatory instrument, the typology is deliberately framed as a reflective tool:
it offers teachers a structured language for examining their own dominant patterns, strengths, and risk zones.
The article argues that typological differences are not "good or bad" in themselves; their educational value
depends on professional competencies, ethical standards, and the match between teacher style, student
needs, and school context. Practical implications for teacher education and professional development
include structured self-reflection and guided self-assessment, individualized training trajectories,
communication skills, self-regulation strategies, and the prevention of professional burnout. The paper
concludes that cultivating reflective professional practice through typological self-awareness can support
evidence-informed mentoring and align teaching styles with contemporary competency-based and inclusive
education goals, while maintaining respect for individual differences.

Keywords: teacher personality, typology, temperament, personality traits, Big Five, professional
identity, communication style, self-regulation, classroom climate, teacher effectiveness, burnout
prevention, teacher education, reflective practice.

AHHOTaLII/Ifli B HaHHOﬁ CTaTbC TMPCAIAracTCsd KOHLCHUTYyaJlbHAsA OCHOBA Ui IIOHUMaHUSA
TUIIOJIOTUYCCKUX XapPaKTECPUCTUK JIMYHOCTHU COBPEMCHHOI'O0 INKOJBHOI'O YYUTCIIA KaK OCHOBBI JJid
peduiekcuBHONH MPO(ECCUOHANIBHON MPAaKTHKH, a Takke OOBICHICTCS, IO0YeMy THIIOJIOTHYECKas
MNEPCIICKTHBA OCTACTCA MPAKTUICCKU BayKHOI At COBPEMEHHOI'O 06p3.30BaHI/I$I. B HCCIICAOBAHUN
(TUIOJIOTHUA JIMYHOCTU YUUTCIIA» HHTCPHOPETUPYCTCA KaK HMHTCIPATHBHOC OIMCAHUEC OTHOCUTCIIBHO
CTaOWIBHBIX YepT, MOTHUBAIIMOHHBIX OPHUEHTAIMM, MOJEICH HSMOIMOHATBHOM PETyIAlUA ¥ CTUICH
O6H.I€HI/I$I, KOTOPBIC BJIMAIOT HaA MNEAArOrMuCeCKUC pCHICHUA, aTMocq)epy B KJIacC€ U HpO(I)GCCI/IOHaJ'ILHyIO
yCTOf/'I‘IHBOCTL. Ormpaﬂcn Ha MIUPOKO HCIIOJIB3YEMBIC KOHUICHIIUN JINYHOCTU (HOZ[XOI[LI, OCHOBAHHBIC Ha
uepTax XapakTepa, KOHOCTIWU TEMIICPAMEHTAa W COIUAJIbHO-KOTHUTHUBHBIC HepCHeKTI/IBBI), B CTaThbe
mpeJIaraeTcs CTPYKTYPUPOBAaHHOE TIPEACTABICHHE THITOJIOTHYECKUX NpOQWIeld, aKTyalbHBIX s
IIKOJIBHOM MPaKTHKH: OPUEHTHUPOBAHHBIN HAa yYeHHKa (acUIMTaTOpP, CTPYKTYPHUPOBAHHBIM OpraHU3aTop,
SMOIMOHAJIBHO OT3BLIBUMBEIN HaCTaBHUK, pe(i)HeKCHBHBIfI AHAJIUTUK 158 arcHT I/ISMCHCHI/II\/'I,
OpI/IeHTI/IpOBaHHHﬁ Ha MHHOBAIINH. BwMmecto TOTO T-ITO6BI CIIY)KUTb JUArHOCTUYCCKUM NJIIn
KJ'IaCCI/I(l)I/IKaLII/IOHHI:IM HUHCTPYMCHTOM, THUIIOJIOIrUA HAMCPCHHO pacCMaTpuBaACTCA KaK HWHCTPYMCHT
pe(i)J'IGKCI/II/IZ OHa mOpeajaract Yy4uTCIAM CTp}IKTypI/IpOBaHHHﬁ A3BIK  JISI HU3YUCHHA COOCTBEHHBIX
JOMUHUPYIOHIUX MO)_IG.]'ICI‘/'I, CUJIBHBIX CTOPOH W 30H pUCKaA. B cratbe YTBEPKIAACTCA, YTO TUIIOJIOTHUCCKUC
pas3jin4dus caMu 1o ceOe He SIBIIIOTCS «XOPOIIHNMHU UJIH IITIOXUMMW»; UX O6pa30BaTeJ'ILHa$I OEHHOCTH 3aBHUCHUT
oT HpO(i)eCCI/IOHaJ'IBHBIX KOMHCTGHL{I/Iﬁ, ITUYCCKUX CTAaHAAPTOB U COOTBCTCTBHA CTUJIA IPCIIOJaBaHUA,
HOTpe6HOCTeI71 ydaliuxcsa W IIKOJbHOT'O KOHTEKCTA. HpaKTI/I‘IeCKI/Ie IIOCJICACTBUA MJIA IIEOAarOru4eCKoro
o0Opa3oBaHHus M MPOPECCHOHATLHOTO Pa3BUTHS BKJIFOYAIOT CTPYKTYPUPOBAHHYIO camope(IeKCHI0 |
YHpaBJIICMYIHO CaMOOLICHKY, WHAWBUAYAJIILHBIC TPACKTOPUHN O6y‘leHI/I$I, HaBbIKH 06IJ_ICHI/I}I, CTpaTeruu
CaMOpETyJISALKHU U MPOQUIAKTHKY TPOPECCHOHAILHOTO BRIMOpaHusl. B 3akiitoueHe cTaTbi TOBOPUTCS, YTO
pa3ButTue pedIeKCUBHON MPO(HECCHOHATIBHON MPAKTUKK MMOCPEACTBOM THITOJIOIMYECKOT0 CaMOCO3HAHUS

227


https://orcid.org/0009-0004-3782-3788
mailto:Mavludaxonakramovna@gmail.com

“ZAMONAVIY FAN: INNOVATSION YONDASHUVLAR VA YOSH TADQIQOTCHILARNING DOLZARB IZLANISHLARI” 3
P3Y.POD

crmin
WMEHMW I.B. NNEXAHOBA

“MODERN SCIENCE: INNOVATIVE APPROACHES AND RELEVANT RESEARCH OF YOUNG SCIENTISTS”

“COBPEMEHHASI HAYKA: UHHOBAIIMOHHBIE MOIXO/IbI U AKTYAJBHBIE HCCJIEOBAHUS MOJIO/IBIX YUEHBIX”

MOJKET CII0OCOOCTBOBATH HAaCTaBHUYCCTBY, OCHOBAHHOMY Ha (baKTI/I‘IeCKI/IX JaHHBIX, W COIJIaCOBbLIBATh
CTUJIM MIpE€nogaBaHUA C COBPEMCHHBIMH ILEIISIMHU KOMIIETCHTHOCTHOI'O W HWHKIIFO3WMBHOI'O O6p330BaHI/I$I,
COXpaHsAsd MPU 9TOM YBaXXCHUE K HHANBUAYAJIbHBIM Pa3INYUsIM.

KaroueBble ciioBa: JUYHOCTH YUHUTCIA, TUIOJOTHA, TEMIICPAMCHT, YCPThbl JIMYHOCTH, bonpmas
mATepKa, MpodeccuoHanbHas WACHTUYHOCTh, CTHIIb OOIIEHHS; caMOperyisus, aTMochepa B Kiacce,
3¢ (heKTUBHOCTh y4YuTeNs, MpPO(HUIAKTHKA BBHITOPAHHWS, IEJarorndeckoe oOpazoBaHHe, pedIieKCHBHAsS
MIPAaKTHKA.

Annotatsiya: Ushbu magola zamonaviy maktab o'gituvchisi shaxsining tipologik xususiyatlarini
refleksiv professional amaliyot uchun asos sifatida tushunish uchun asos taklif giladi va tipologik nugtai
nazar zamonaviy ta'lim uchun nima uchun amaliy jihatdan muhim bo'lib golishini tushuntiradi. Tadgiqotda
"o'gituvchi shaxsi tipologiyasi" pedagogik garorlarga, sinf muhitiga va professional bargarorlikka ta'sir
giluvchi nisbatan bargaror xususiyatlar, motivatsion yo'nalishlar, hissiy-tartibga solish nagshlari va
mulogqot uslublarining integrativ tavsifi sifatida talgin gilinadi. Keng go'llaniladigan shaxsiyat doiralariga
(xususiyat yondashuvlari, temperament tushunchalari va ijtimoiy-kognitiv nugtai nazarlar) tayanib, magola
maktab amaliyotiga tegishli tipologik profillarning strukturaviy ko'rinishini taklif giladi: o'quvchiga
yo'naltirilgan fasilitator, strukturaviy tashkilotchi, hissiy jihatdan sezgir ustoz, refleksiv tahlilchi va
innovatsiyaga yo'naltirilgan o'zgarish agenti. Tipologiya diagnostika yoki tasniflash vositasi sifatida xizmat
gilish o'rniga, ataylab aks ettiruvchi vosita sifatida shakllantirilgan: u o'gituvchilarga o'zlarining dominant
nagshlari, kuchli tomonlari va xavf zonalarini o'rganish uchun strukturaviy tilni taklif giladi. Magolada
tipologik farglarning o'zi "yaxshi yoki yomon" emasligi ta'kidlangan; ularning ta'lim qiymati professional
kompetentsiyalarga, axlogiy standartlarga va o'qituvchi uslubi, o'quvchilar ehtiyojlari va maktab konteksti
o'rtasidagi moslikka bog'lig. O'gituvchilarni tayyorlash va kasbiy rivojlanishi uchun amaliy ogibatlarga
tizimli o'zini o'zi tahlil gilish va boshqariladigan o'zini 0'zi baholash, individual o'gitish yo'nalishlari,
mulogqot qobiliyatlari, 0'zini 0'zi boshqarish strategiyalari va professional charchogning oldini olish kiradi.
Magolada tipologik o'zini 0'zi anglash orqali refleksiv professional amaliyotni rivojlantirish dalillarga
asoslangan ustozlikni go'llab-quvvatlashi va o'gitish uslublarini zamonaviy kompetensiyaga asoslangan va
inklyuziv ta'lim magsadlariga moslashtirishi, shu bilan birga individual farglarga hurmatni saglab golishi
mumkinligi hagida xulosa gilinadi.

Kalit so'zlar: o'gituvchi shaxsiyati, tipologiya, temperament, shaxsiy xususiyatlar, Katta beshlik,
professional o'ziga xoslik, mulogot uslubi, o'zini 0'zi boshgarish, sinf muhiti, o'gituvchi samaradorligi,
charchogning oldini olish, o'gituvchilarni o'qitish, refleksiv amaliyot.

Introduction: n contemporary schooling, the teacher’s role has expanded far beyond the transmission
of subject knowledge. Teachers are expected to design learner-centered environments, manage diverse
classrooms, implement competency-based approaches, communicate effectively with parents and
colleagues, and remain psychologically resilient under constant change. In this context, the teacher’s
personality is no longer a “private matter” but a professional resource that influences instructional
decisions, the emotional tone, and the classroom climate. A typological perspective helps to describe stable
patterns of professional behavior in a structured way, making it easier to support teachers through
mentoring, training, and self-development.

The notion of “typological characteristics” is used here to refer to an organized set of individual
differences that shape how a teacher tends to perceive educational situations, regulate emotions, choose
interaction strategies, and respond to stress. Importantly, typology is not intended to label people rigidly.
Rather, it provides a language for reflection: different profiles can be effective when they are balanced by
pedagogical competence, ethical responsibility, and contextual sensitivity. A teacher’s success is often
determined not by having a single “ideal type,” but by the ability to adapt style to learners and learning
goals.

Theoretical background: Typological thinking in psychology has a long tradition. Classical
temperament approaches (e.g., the idea that individuals differ in baseline emotional reactivity and energy)
describe relatively stable features that may influence pacing of instruction, tolerance to ambiguity, and
responsiveness to classroom stressors. Trait perspectives, including the widely used Big Five model,
provide a robust descriptive framework for personality differences relevant to educational practice:
openness to experience, conscientiousness, extraversion, agreeableness, and emotional stability (low
neuroticism). In professional contexts, these traits may be associated with planning and organization
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(conscientiousness), collaborative style (agreeableness), communication and leadership tendencies
(extraversion), innovative teaching (openness), and stress tolerance (emotional stability).

At the same time, socio-cognitive perspectives emphasize that professional behavior is shaped not
only by traits but also by beliefs, goals, and self-efficacy. For teachers, self-efficacy (the belief in one’s
ability to manage teaching tasks) is particularly important: it affects persistence, classroom management,
and willingness to try new methods. Motivation theories also matter. A teacher may be driven by intrinsic
interest in helping students grow, by professional recognition, or by a sense of duty. These motives
influence pedagogical choices and the emotional tone of teacher—student interaction.

Therefore, an integrative typological view is most useful when it combines: (a) stable traits and
temperament, (b) motivational orientations, (c) self-regulation and coping patterns, (d) communication
style and professional identity. Such a view allows teacher education to move beyond general advice (“be
more patient,” “be more creative”) and toward individualized development strategies.

Typological profiles of a modern teacher: Based on the integrative approach described above, several
profiles can be outlined for practical use. These profiles are not mutually exclusive; in real professional life,
many teachers show mixed patterns, and the same person can behave differently across contexts (e.g.,
different grades, subjects, or school cultures). The value of profiles lies in making dominant tendencies
visible for reflection.

Typological profile 1 — Learner-centered facilitator: This teacher prioritizes student autonomy,
active learning, dialogue, and a supportive classroom atmosphere. The facilitator often demonstrates high
agreeableness and openness, as well as a strong orientation to students’ psychological needs. Strengths
include trust-building, inclusive communication, and the ability to motivate diverse learners. Risks may
include insufficient structure when time constraints are high, or emotional fatigue if boundaries are not
maintained. Professional development focus: balancing warmth with clear routines, evidence-based
differentiation, and sustainable emotional self-regulation.

Typological profile 2 — Structured organizer: This teacher relies on clarity, routines, explicit
expectations, and careful lesson planning. The organizer often shows high conscientiousness, strong
responsibility, and a preference for predictability. Strengths include stable classroom management, efficient
time use, and clear assessment standards. Risks may include reduced flexibility in rapidly changing
situations and potential difficulty in implementing open-ended student projects. Professional development
focus: adaptive planning, formative assessment, and communication strategies that keep structure while
supporting creativity.

Typological profile 3— Emotionally responsive mentor: This teacher is highly sensitive to students’
emotional states and aims to provide psychological safety and moral support. Strengths include early
recognition of student distress, strong relational trust, and a caring school climate. Risks include over-
involvement, blurred boundaries, and vulnerability to burnout, especially in contexts with high social
demands. Professional development focus: boundary-setting, referral skills (knowing when and how to
involve school psychologists), and coping strategies for chronic emotional load.

Typological profile 4 — Reflective analyst: This teacher emphasizes evidence, diagnosis of learning
difficulties, and thoughtful adaptation of instruction. The reflective analyst tends to collect information,
evaluate outcomes, and refine methods. Strengths include analytical lesson design, attention to learning
mechanisms, and a research-informed mindset. Risks may include slower decision-making in fast-paced
classroom moments or reduced emotional expressiveness that some students need. Professional
development focus: interactive communication, quick formative checks, and balancing analysis with
immediacy.

Typological profile 5 — Innovation-oriented change agent: This teacher actively experiments with
new technologies, pedagogical innovations, and creative projects. Strengths include modernization of
learning formats, enthusiasm, and the ability to inspire students. Risks include innovation overload,
inconsistent routines, or conflict with conservative organizational cultures. Professional development
focus: aligning innovation with curriculum goals, managing change responsibly, and ensuring accessibility
and inclusivity.

Pedagogical implications and recommendations: A typological approach becomes practically useful
when it is translated into concrete professional actions.

First, it supports diagnostic reflection. Teacher education programs can include structured self-
assessment tools and supervised reflection sessions, where teachers learn to describe their dominant
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interaction patterns without self-stigmatization. The goal is not to “fit into one type,” but to understand
one’s strengths and risk zones.

Second, typology can inform individualized professional development trajectories. For example, an
organizer may benefit from training in dialogic teaching and creative project design, while a facilitator may
need stronger assessment literacy and time management strategies. A mentor may require burnout
prevention and boundary-setting skills, while a change agent may need training in evidence-based
innovation and classroom consistency.

Third, typology helps mentoring and leadership. School mentors can adapt support strategies:
structured feedback for some teachers, emotional support and resilience coaching for others, or autonomy-
supportive guidance for innovation-oriented teachers. Importantly, leadership should avoid “one-size-fits-
all” evaluation criteria. A fair evaluation considers whether the teaching style supports learning outcomes
and student well-being within the curriculum and in line with ethical standards.

Fourth, typology relates to classroom climate and inclusive education. In inclusive classrooms,
flexibility and emotional regulation are key. Teachers with different profiles can succeed if they develop
complementary competencies: structured organizers can support predictability for students who need it,
while facilitators and mentors can support psychological safety. A reflective analyst may provide careful
learning diagnostics, and a change agent may implement assistive technologies. The school’s task is to
ensure that professional collaboration combines these strengths.

Fifth, typology is relevant to burnout prevention. Burnout is often associated with chronic stress,
emotional exhaustion, and reduced professional efficacy. Different profiles exhibit different vulnerability
patterns: mentors may be emotionally overextended; organizers may be stressed by chaos and ambiguity;
change agents may burn out from overcommitment. Preventive strategies include workload management,
peer support, realistic goal-setting, and development of self-efficacy through achievable professional
growth steps.

Limitations: This article provides a conceptual review rather than empirical measurement.
Typological descriptions can oversimplify complex professional realities if applied rigidly. Therefore,
typology should be used as a reflective tool combined with professional observation, ethical standards, and
continuous competence development. Future research may operationalize the proposed profiles for local
educational contexts, including culturally relevant norms of teacher—student interaction and institutional
constraints.

Conclusion: Typological characteristics of a modern school teacher’s personality influence
instructional choices, classroom climate, communication style, and professional resilience. A typological
approach is valuable not because it classifies teachers, but because it supports structured reflection and
individualized professional development. The educational effectiveness of any profile depends on
competencies, ethics, and contextual fit. Therefore, teacher education and school leadership can use
typological analysis to personalize mentoring, strengthen self-regulation and communication skills, and
implement burnout-prevention strategies. In modern schools facing rapid social and technological change,
such an approach supports both teacher well-being and student development.
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