“ZAMONAVIY FAN: INNOVATSION YONDASHUVLAR VA YOSH TADQIQOTCHILARNING DOLZARB IZLANISHLARI” 3
P3Y.POD

WMEHMW I.B. NNEXAHOBA

“MODERN SCIENCE: INNOVATIVE APPROACHES AND RELEVANT RESEARCH OF YOUNG SCIENTISTS”

“COBPEMEHHASI HAYKA: UHHOBAIIMOHHBIE MOIXO/IbI U AKTYAJBHBIE HCCJIEOBAHUS MOJIO/IBIX YUEHBIX”

PSYCHOLOGICAL DIAGNOSIS OF TEACHER PERSONALITY TYPES FOR MENTORING AND
PROFESSIONAL DEVELOPMENT

Mirzayeva Mavluda Akramovna
Chirchik State Pedagogical University, Department of Psychology
Basic doctoral student
ORCID ID: https://orcid.org/0009-0004-3782-3788
e-mail: Mavludaxonakramovna@gmail.com
Phone number: +998 94 606-79-90
DOI: https://doi.org/10.5281/zen0d0.21904203

Annotation: The article presents a conceptual framework for describing the typological
characteristics of modern school teachers’ personalities in the context of increasing educational complexity,
digitalization, and heightened emotional demands. Relying on contemporary personality psychology and
teacher effectiveness research, the paper argues that “teacher personality” should be analyzed not as a single
set of traits but as a stable configuration of (a) core personality factors, (b) motivational-value orientation,
(c) emotional-regulatory resources, and (d) pedagogical role preferences. The study systematizes
typological criteria for practical psychological diagnosis in schools and teacher education: Big Five-related
dispositions, teacher self-efficacy, emotional regulation, communication style, and stress vulnerability. On
this basis, a five-type model is proposed: the Reflective-Analytical Teacher, the Structured-Organizational
Teacher, the Empathic-Facilitative Teacher, the Innovative-Transformational Teacher, and the Stress-
Vulnerable Teacher. The typology is not presented as a rigid labeling tool; rather, it is offered as a
developmental map that helps identify strengths, professional risks (burnout, conflict escalation,
motivational decline), and individualized support trajectories. Practical implications include guidance for
mentoring, in-service training, psychological services, and school leadership in designing targeted
interventions that strengthen professional sustainability and educational quality.
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AHHOTaLII/ISII B cratbe MNpEeACTaBJICHA KOHLCITYaJIbHAsA OCHOBA JIA ONHMCAHUA TUIIOJIOTMYCCKUX
XAPAKTCPUCTUK JIMTHOCTU COBPCMCHHBIX MIKOJIBbHBIX y‘lHTeHeﬁ B KOHTCKCTEC BOSp&CT&IOH.IGfI CJIIOXKHOCTHU
oOpa3zoBaHus, IU(PPOBU3AIMH U TIOBBIIIEHHBIX IMOIIMOHATIBHBIX TpeOoBaHUi. OMHpasch Ha COBPEMEHHYIO
IICUXOJIOTUIKO JIMYHOCTHU MW HCCICOOBAHHUA 3(1)(1)€KTI/IBHOCTI/I y‘lHTeJ’Ieﬁ, B pa60Te YTBEPKAACTCA, YTO
WIMYHOCTL YYUTCII» CICAYCT AaHAJIM3UPOBATHL HC KakK e,Z[I/IHHﬁ Ha6op 4CpT, a Kak YCTOfI‘IPIByIO
KOH(HTYpaIuio (a) OCHOBHBIX JIMYHOCTHBIX (DakTOpOB, (6) MOTUBAIIMOHHO-IIEHHOCTHOW OpUEHTAaIUH, (B)
SMOITMOHATEHO-PETYISTOPHEIX pecypcoB M (T) MpeAnoYTeHUI B IieIarornueckoi poau. B uccienoBanuu
CUCTCMATHU3HUPOBAHBI TUIIOJIOTUYCCKUC KPUTCPUU I HpaKTquCKOﬁ MICHUXOJOTHYECKOI JUArHOCTUKU B
IIKOJIaX H IIeaarorndycCKomM 06pa3OBaHI/II/I§ JUCIIO3UIIMH, CBsA3aHHBIC C «bonpmioni HSITCpKOfI»,
caM03(h(HEeKTHUBHOCTh YUUTEJIS, IMOIIMOHAIBHAS PETYJIAIUS, CTHIIb OOIICHHUS U CTPECCOYCTOMYMBOCTh. Ha
STON OCHOBCE npepIaracTcsa IIATUTUIIOBAs MOJCIb: pe(i)l'[eKCI/IBHO-aHaJ’II/ITI/ILIGCKI/Iﬁ YUHUTCIIb,
CTp}IKTypI/IPOBaHHO-OpFaHI/BaI_IHOHHBIff'I YUUTCIb, 3M1'IaTI/I‘IHO-(l)aCI/IJ'II/ITaTI/IBHHﬁ Y4YHUTCIb, ”THHOBAIITUOHHO-
TpaHC(HOPMALMOHHBIA YYUTENb W CTPECCOYCTOHYMBBIA y4WTeNb. THUIOJOTHS TPEACTaBlIeHa HE Kak
JKECTKHI HHCTPYMCHT KJ'IaCCI/I(I)I/IKaI_[I/II/I; CKOpee, OHa MpepIaracTCsa B BUAC KAaPThbl PA3BUTHUSA, KOTOpaA
IMOMOTacT BbIABUTb CUJIbHBIC CTOPOHBI, HpO(l)eCCI/IOHaIILHBIe PUCKHA (BBIFOpaHI/Ie, SCKaj1alus KOH(I)J'II/IKTOB,
CHNXKCHHUC MOTI/IBaIJ;I/II/I) U HWHAWBUAYAJIBHBIC TPACKTOPUU MMOAOCPIKKHU. HpaKTI/IT-IeCKI/Ie IIOCJIICACTBUA
BKJIFOYAKOT B ce6;[ PYKOBOACTBO II0 HACTaBHHUYCCTBY, IIOBBIIICHUIO KBaJH/I(i)I/IKaI_II/II/I, OKa3aHUKO
IMCUXOJIOTMYCCKUX YCIYT U pa3pa60TI<e HEJICHAIIPABJIICHHBIX MEP CO CTOPOHLI HIKOJBHOI'O PYKOBOACTBA,
HaIlpaBJICHHBIX HA YKPCIIJIICHUC HpO(i)CCCI/IOHaJ'IBHOf/i YCTOﬁHHBOCTH 1 Ka4yeCTBa 06pa3OBaHI/I$I.

KitoueBbie crnoBa: JIWYHOCTH YYWTENS, THUMOJOTHS, bompmas msrepka, camMo3(peKTHBHOCTH
yuuTeisd, SMOLUOHAJIbHAA peryjdnusa, CTUIb 06].L[6HI/I$I, HpO(l)CCCI/IOHaJ'IBHa}I yCTOfI‘IHBOCTL, pHUCK
BbII'OpaHMs, IKOJIbHAS IICUXOJIOT U, PA3BUTUC YUUTCIIA.

Annotatsiya: Magolada ta'limning murakkabligi ortib borishi, ragamlashtirish va hissiy talablarning
ortishi sharoitida zamonaviy maktab o'gituvchilari shaxsiyatining tipologik xususiyatlarini tavsiflash uchun
kontseptual asos keltirilgan. Zamonaviy shaxsiyat psixologiyasi va o'gituvchi samaradorligi tadgiqotlariga
tayanib, maqolada "o'gituvchi shaxsiyati" yagona xususiyatlar to'plami sifatida emas, balki (a) asosiy
shaxsiyat omillari, (b) motivatsion-gadriyat yo'nalishi, (c) hissiy-tartibga solish resurslari va (d) pedagogik
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rol afzalliklarining barqaror konfiguratsiyasi sifatida tahlil gilinishi kerakligi ta'kidlangan. Tadgigot
maktablar va o'gituvchilarni tayyorlashda amaliy psixologik diagnostika uchun tipologik mezonlarni
tizimlashtiradi: Katta beshlik bilan bog'liqg moyilliklar, o'gituvchining o'ziga ishonchi, hissiy tartibga solish,
mulogot uslubi va stressga zaiflik. Shu asosda besh turdagi model taklif gilingan: Refleksiv-tahliliy
o'gituvchi, Strukturaviy-tashkiliy o'gituvchi, Empatik-yordamchi o'gituvchi, Innovatsion-transformatsion
o'gituvchi va Stressga zaif o'gituvchi. Tipologiya gat'iy yorliglash vositasi sifatida tagdim etilmaydi;
aksincha, u kuchli tomonlar, professional xavflar (charchoq, mojarolarning kuchayishi, motivatsiya
pasayishi) va individual qo'llab-quvvatlash traektoriyalarini aniglashga yordam beradigan rivojlanish
xaritasi sifatida taqdim etiladi. Amaliy ogibatlarga ustozlik, malaka oshirish mashg'ulotlari, psixologik
xizmatlar va professional bargarorlik va ta'lim sifatini mustahkamlaydigan magsadli aralashuvlarni ishlab
chigishda maktab rahbariyati bo'yicha ko'rsatmalar kiradi.

Kalit so'zlar: o'gituvchi shaxsiyati, tipologiya, Katta beshlik, o'gituvchining o'ziga ishonchi, hissiy
tartibga solish, mulogot uslubi, professional barqgarorlik, charchog xavfi, maktab psixologiyasi,
o'gituvchilarni rivojlantirish.

Introduction: Modern schooling increasingly places teachers at the intersection of academic
demands, socio-emotional support, digital tools, and public accountability. In such conditions, the teacher’s
personality is not a “background” factor but a central psychological resource that shapes classroom climate,
student motivation, communication with families, and the teacher’s own professional sustainability. The
present article addresses a practical and scientific question: how can we describe typological characteristics
of teachers’ personality in a way that supports diagnosis, mentoring, and professional development without
reducing individuals to simplistic labels?

The aim of the paper is to propose a structured typological model of modern teachers’ personality
grounded in well-established psychological constructs and applicable to school contexts. The objectives
are: (1) to clarify the conceptual meaning of “teacher personality” as a multi-component configuration; (2)
to systematize typological criteria relevant to educational practice; (3) to propose a five-type model that
highlights strengths and risk zones; (4) to outline implications for school psychology services and teacher
education.

Theoretical background: In personality psychology, the Five-Factor Model (Big Five) has been
widely used as a parsimonious framework for describing stable individual differences (e.g., emotional
stability/neuroticism, extraversion, openness, agreeableness, conscientiousness). This model has
accumulated evidence across cultures and settings and is frequently linked to work outcomes and
professional behavior. At the same time, teacher effectiveness research suggests that personality traits alone
do not fully explain educational outcomes; motivational and self-regulatory constructs, such as teacher self-
efficacy (the belief in one’s ability to influence student learning), are strongly associated with persistence,
instructional quality, and student engagement.

Theoretical background: Another key domain concerns emotional resources and professional stress.
Teaching is recognized as emotionally demanding; chronic overload can increase the risk of burnout
(emotional exhaustion, depersonalization/cynicism, reduced professional efficacy). Therefore, typological
analysis must include not only traits but also regulation patterns and stress vulnerability.

A school-based typology should be practice-oriented. It must support: (a) early identification of risk
trajectories (conflict escalation, rigid communication, emotional exhaustion), (b) personalization of
mentoring and training, and (c) constructive feedback language that protects dignity and encourages
growth. For this reason, the present model treats types as “dominant configurations” rather than fixed
categories.

Typological model and criteria: The proposed typology is built on four groups of criteria.

Criterion A — Core personality dispositions (stable): These include conscientiousness (organization,
responsibility), emotional stability (stress tolerance), openness (innovation readiness), agreeableness
(cooperation, empathy), and extraversion (social energy, classroom presence). In applied settings, these
dispositions can be approximated with validated Big Five measures (e.g., NEO-based instruments or shorter
inventories).

Criterion B — Motivational-value orientation: This component reflects what the teacher sees as “the
core mission” (achievement/results, care/relationships, discipline/order, creativity/innovation, civic/moral
formation). Values guide daily choices: feedback style, classroom management, and responses to student
diversity.
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Criterion C — Emotional and self-regulatory resources: This includes emotion regulation, reflection,
coping style, and the capacity to recover after setbacks. Emotional regulation is essential for maintaining a
supportive climate and preventing escalation.

Criterion D — Pedagogical role preference: Teachers differ in dominant roles: instructor-expert,
facilitator, mentor, coach, organizer, innovator, mediator, etc. Role preference influences interaction
patterns and the design of learning activities.

Typological model and criteria: Based on these criteria, five teacher personality types are proposed.

Type 1 — Reflective-Analytical Teacher: Dominant strengths include careful planning, evidence-
oriented thinking, fairness, and structured feedback. Such teachers tend to analyze learning difficulties and
prefer clear criteria. Typical risks include over-intellectualization, reduced emotional expressiveness, and
delayed decision-making under uncertainty. Development focus: communication warmth, flexible
improvisation, and rapid formative assessment routines.

Type 2 — Structured-Organizational Teacher: This type is defined by high conscientiousness, strong
classroom management, and stable routines. Strengths include discipline, predictability, and responsibility.
Risks include rigidity, lower tolerance for ambiguity, and conflict when students need flexible
accommodation. Development focus: differentiated instruction, autonomy-supportive discipline, and
constructive negotiation skills.

Type 3 — Empathic-Facilitative Teacher: Strengths include emotional sensitivity, supportive
communication, trust-building, and inclusive climate. Such teachers are often effective in motivating
anxious or struggling students. Risks include emotional over-involvement, difficulty setting boundaries,
and fatigue from “constant caring.” Development focus: boundary management, self-care protocols, and
structured workload planning.

Type 4 — Innovative-Transformational Teacher: Strengths include openness, creativity, readiness to
experiment with digital tools, and the ability to inspire learners. Risks include inconsistency in routines,
difficulty maintaining documentation, and frustration in rigid institutional settings. Development focus:
balancing innovation with structure, teamwork skills, and sustainable implementation planning.

Type 5 — Stress-Vulnerable Teacher: This is not a “personality defect,” but a configuration in which
emotional exhaustion and limited recovery resources dominate over time. Signs may include irritability,
reduced empathy, cynicism, or avoidance. Risk factors can include chronic overload, lack of support, and
repeated conflict cycles. Development focus: psychological support, workload redesign, restoration of self-
efficacy, and targeted stress management. The role of teacher self-efficacy is especially important because
it predicts persistence and professional motivation.

Discussion and implications for school practice: The typology can be applied in three ethically safe
formats: (1) self-reflection and coaching (teachers identify “closest type” and growth goals), (2) mentoring
programs (matching mentor strategies to teacher configuration), (3) school psychological services (early
risk detection and support planning). Importantly, types should never be used for punitive evaluation or
public labeling; they are tools for supportive development.

For mentoring, recommended strategies include: for reflective-analytical teachers—micro-practices
for emotional expressiveness and interactive dialogue; for structured-organizational teachers—methods of
flexible differentiation; for empathic-facilitative teachers—boundary-setting and time management; for
innovative-transformational teachers—implementation discipline and evidence tracking; for stress-
vulnerable teachers—restoration plans and professional support networks.

In teacher education, the model suggests that training should combine (a) personality-informed
feedback, (b) self-efficacy strengthening through mastery experiences and guided practice, and (c)
emotional competence and coping skills. Such integration is consistent with the idea that professional
quality is not only knowledge-based but also resource-based and developmental.

Conclusion: Teacher personality typology is most useful when conceptualized as a dynamic
configuration of traits, values, regulatory resources, and role preferences. The proposed five-type model
provides a practical language for diagnosing strengths and risk zones and for designing individualized
support trajectories. The model can be used as a foundation for school-based psychological services,
mentoring systems, and in-service teacher training aimed at professional sustainability and educational
quality. Future work may include empirical validation of the model in specific school contexts and the
development of culturally sensitive diagnostic packages for Uzbekistan’s educational environment.
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