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Abstract This article examines the role of the sociocultural approach in developing the
communicative competence of philology students learning English as a foreign language. Drawing on
Vygotsky's theory of mediated learning and the Zone of Proximal Development, the study argues that
communicative competence is not merely an individual cognitive achievement but a socially constructed
capacity that emerges through collaborative interaction, scaffolding, and culturally embedded language use.
The article synthesizes theoretical positions from sociocultural theory and communicative competence
models, and proposes pedagogical implications for organizing English language instruction at the higher
education level. The findings suggest that classroom environments structured around peer collaboration,
dialogic mediation, and authentic communicative tasks contribute significantly to learners' linguistic,
sociolinguistic, discourse, and strategic competence.

Keywords: communicative competence, sociocultural approach, Zone of Proximal Development,
scaffolding, philology students, English language teaching, mediation.

Annotatsiya Ushbu maqolada ingliz tilini chet tili sifatida o’rganayotgan filologiya talabalarining
kommunikativ kompetensiyasini rivojlantirishda sotsiomadaniy yondashuvning o’rni tahlil qilinadi.
Vygotskiyning vositachilik orqali o’rganish nazariyasi va Yaqin rivojlanish zonasi (YRZ) kontseptsiyasiga
tayangan holda, tadqiqotda kommunikativ kompetensiya shaxsning yakka o’zi erishadigan kognitiv yutuq
emas, balki hamkorlikdagi mulogot, skaffolding (tayanch ko’rsatish) va madaniy jihatdan shartlangan til
go’llanilishi orqali shakllanadigan ijtimoiy qurilgan qobiliyat ekanligi asoslanadi. Maqolada sotsiomadaniy
nazariya va kommunikativ kompetensiya modellariga oid nazariy qarashlar sintez qilinib, oliy ta’lim
bosqichida ingliz tili o’qitishni tashkil etishga oid pedagogik xulosalar taklif etiladi. Tadqiqot natijalari
shuni ko’rsatadiki, o’quvchilar (tinglovchilar) o’rtasidagi hamkorlik, dialogik vositachilik va haqiqiy
(autentik) kommunikativ topshiriglar asosida tashkil etilgan sinf muhiti talabalarning lingvistik,
sotsiolingvistik, diskurs va strategik kompetensiyalarini rivojlantirishga sezilarli darajada hissa qo’shadi.

Kalit so’zlar: kommunikativ kompetensiya, sotsiomadaniy yondashuv, Yaqin rivojlanish zonasi,
skaffolding, filologiya talabalari, ingliz tili o’qitish, vositachilik.

AHHOTaLII/ISI. B HaHHOﬁ CTaTbC PACCMATPHUBACTCA POJIb COHHUOKYJIBTYPHOI'O IIOAXOJa B Pa3BUTHU
KOMMYHHKATUBHOH KOMIIETEHIIMM  CTYJCHTOB-(OWIIONIOTOB, W3YYalOUIMX aHTJIMUCKUH  S3BIK  Kak
uHOCTpaHHbIN. Onupasich Ha Teopuio onocpeaoBanHoro ooydenus JI.C. BRITOTCKOTO ¥ KOHIICTIITHIO 30HBI
OIMIKaMIIIETO Pa3sBUTUA (3BP), B HUCCIICAOBAHUHN YTBCPIKAACTCHA, UTO KOMMYHUKATHUBHAsA KOMIICTCHIIUS
MpeaACTaBIIACT co0Ol HE TOILKO WHANBUAYAJIbHOC KOTHUTUBHOC IOOCTHXKCHHE, HO W COLOHAJILHO
KOHCTPYMPYEMYIO CIIOCOOHOCTh, (DOPMHPYIOIIYIOCS IOCPEJACTBOM COBMECTHOTO B3aWMOJICHCTBHS,
ckaddonmuaTa (TIeIarorunuecKoi MmoAnepKKN) U KyIbTYPHO O00YCIOBIEHHOTO MCIOIB30BaHUS sI3bIKa. B
CTaThbe CHUHTE3UPYIOTCA TCOPECTUICCKUC IIOJIOXKCHUA COI.IPIOKynLTypHOfI TECOpHUHN u M0IL€J'I€I7I
KOMMYHI/IKaTI/IBHOI‘/'I KOMIICTCHLIMH, a TAKXXE MNpeajiaratoTCd mneaarorudeCKue BbIBOJbI IO OpraHuU3alun
06y‘l6HI/I$I aHFHHﬁCKOMy SA3bIKY Ha YPOBHC BBICHICTO 06p3,30BaHI/I$I. PeByJ’IBTaTLI HCCIICA0BaHUA
IIOKa3bIBAKOT, 4YTO y‘{€6Ha$I cpcaa, IMOCTPOCHHAass Ha OCHOBE BBaHMOHeﬁCTBHH MCKAY Yy4YalluMMHCH,
JUATTOTUYECKOTO OIMOCPE€AOBAHUA U AYTCHTUYHBIX KOMMYHHUKATHBHBIX 3aJIaHPII>'I, BHOCHUT 3HAUMUTEJILHBLIN
BKJIaJ] B Pa3BUTHE JIMHTBUCTUYECKOW, COLIMOJUHTBUCTUYECKON, JUCKYPCUBHOM M CTpaTErH4ecKon
KOMHCTGHLII/Iﬁ 06y‘laIOIJ_[I/IXC$I.

KiroueBrle  ciioBa: KOMMYHUKAaTHUBHAasA  KOMIICTCHIIUA, COLII/IOKyJ'IBTypHHﬁ moaxoa, 30Ha
Omwkaliiero pasBuTHS, CKaQQOIIUHT, CTYyACHTHI-QUIONOTH, OOy4YeHHWE aHTJIIMHACKOMY SI3BIKY,
OIocCpea0BaHuC.

Introduction The development of communicative competence remains one of the central goals of
foreign language education, particularly within philological programs where students are expected to
achieve near-professional command of English for both academic and communicative purposes. Traditional
approaches to language teaching have often prioritized grammatical accuracy over the socially situated
nature of communication, resulting in learners who possess linguistic knowledge but struggle to use
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language appropriately in authentic social contexts. In response to this limitation, the sociocultural
approach, rooted in the work of Lev Vygotsky, has gained increasing attention as a theoretical and
pedagogical framework capable of bridging the gap between linguistic knowledge and communicative
performance.

The sociocultural approach reconceptualizes language learning as a fundamentally social process, in
which higher mental functions, including language, are first experienced interpersonally before being
internalized intrapersonally (Vygotsky, 1978). Within this framework, communicative competence is not
simply the possession of grammatical rules but the ability to negotiate meaning collaboratively, to use
language appropriately according to context, and to participate meaningfully in social interaction. This
article aims to explore how the principles of the sociocultural approach can be applied to the development
of communicative competence among philology students, and to outline the pedagogical conditions under
which this development is most effectively realized.

Literature Review

The Concept of Communicative Competence

The notion of communicative competence was first introduced by Hymes as a corrective to
Chomsky's narrow focus on linguistic competence, arguing that speakers require not only grammatical
knowledge but also the sociolinguistic knowledge of when, where, and how to use language appropriately
(Hymes, 1972). This foundational insight was later elaborated by Canale and Swain, who proposed a model
comprising grammatical, sociolinguistic, discourse, and strategic competence (Canale & Swain, 1980).
Bachman and Palmer subsequently expanded this model to include organizational and pragmatic
knowledge, emphasizing the dynamic interaction between language ability and communicative context
(Bachman & Palmer, 1996). These models collectively established that communicative competence is
inherently social and contextual, a premise that aligns closely with sociocultural theory.

Sociocultural Theory and Language Learning

Sociocultural theory, as developed by Vygotsky and extended by later scholars, holds that learning
occurs first on the social plane through interaction with more knowledgeable others, and only subsequently
on the individual plane (Vygotsky, 1978). Central to this theory is the concept of the Zone of Proximal
Development (ZPD), defined as the distance between what a learner can achieve independently and what
they can achieve with guidance or collaboration (Vygotsky, 1978). Applied to second language acquisition,
Lantolf argued that language development is mediated through social interaction, tools, and signs, with the
teacher or peer acting as a mediating agent who scaffolds the learner's emerging abilities (Lantolf, 2000).
Swain further extended this framework through the concept of collaborative dialogue, demonstrating that
learners co-construct linguistic knowledge when engaged in meaningful, jointly negotiated tasks (Swain,
2000).

Integrating Sociocultural Theory with Communicative Competence

The convergence of sociocultural theory and communicative competence models suggests that
competence is best developed not through isolated drills but through authentic, socially mediated
communication. Kramsch emphasized that language and culture are inseparable, and that communicative
competence necessarily includes the ability to interpret and negotiate cultural meaning (Kramsch, 1993).
Byram extended this position by proposing the notion of intercultural communicative competence, arguing
that effective communicators must be able to mediate between their own cultural frame of reference and
that of their interlocutors (Byram, 1997). Savignon similarly stressed that communicative competence
develops dynamically through use, is relative rather than absolute, and depends on the cooperation of all
participants in an interaction (Savignon, 2002). Taken together, these perspectives support the argument
that sociocultural, interactive classroom environments provide the most favorable conditions for developing
genuine communicative competence.

Methodology

This article adopts a theoretical-analytical approach, synthesizing scholarly literature on
sociocultural theory and communicative competence to derive pedagogical principles applicable to the
teaching of English at philological faculties. The analysis draws on primary theoretical sources, including
Vygotsky's original formulations of mediated learning, subsequent applications of sociocultural theory to
second language acquisition, and established models of communicative competence. Based on this
synthesis, the article identifies a set of pedagogical conditions and classroom practices consistent with a
sociocultural orientation to language teaching.

Results and Discussion
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The synthesis of sociocultural theory and communicative competence models yields several
pedagogical implications for the teaching of English to philology students. First, instruction should
prioritize collaborative tasks over individual, decontextualized exercises. Because competence develops
through interaction within the learner's Zone of Proximal Development, classroom activities such as pair
and group discussions, role-plays, and collaborative problem-solving tasks provide the interactional
scaffolding necessary for internalization of communicative skills (Lantolf, 2000).

Second, scaffolding should be deliberately structured and gradually withdrawn. Teachers and more
capable peers should provide graduated support, ranging from direct modeling to indirect prompting,
allowing learners to progressively assume greater responsibility for their own language production. This
aligns with Vygotsky's assertion that what a learner can do with assistance today, they will be able to do
independently tomorrow (Vygotsky, 1978).

Third, communicative tasks should be authentic and culturally embedded. Given that communicative
competence includes sociolinguistic and pragmatic dimensions (Canale & Swain, 1980; Bachman &
Palmer, 1996), classroom materials should expose learners to genuine sociocultural contexts of language
use, including register variation, discourse conventions, and intercultural communication strategies
(Byram, 1997; Kramsch, 1993).

Fourth, assessment should evaluate the ability to negotiate meaning collaboratively, not merely
grammatical accuracy in isolation. Consistent with Swain's concept of collaborative dialogue, learners'
capacity to co-construct meaning with interlocutors should be treated as a core indicator of communicative
competence (Swain, 2000).

Collectively, these findings indicate that the sociocultural approach offers not merely a theoretical
justification but a set of concrete pedagogical practices capable of enhancing communicative competence
among philology students in a manner consistent with contemporary understandings of language as a
socially situated phenomenon.

Conclusion

The sociocultural approach provides a robust theoretical foundation for understanding and
developing communicative competence among philology students. By reconceptualizing language learning
as a socially mediated process grounded in collaborative interaction, this approach addresses the limitations
of purely cognitive or grammar-centered instructional models. The integration of Vygotskian principles,
particularly the Zone of Proximal Development and scaffolded mediation, with established models of
communicative competence offers language educators a coherent framework for designing instruction that
fosters authentic, contextually appropriate, and socially responsive language use. Future research should
further explore the empirical outcomes of sociocultural-based interventions in philological education,
particularly with respect to long-term gains in learners' discourse and intercultural competence.
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